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INTRODUCTION

For all of the emphasis in the last decade on multicultural education, most of today’s educators need continuing support in the development of curricula and pedagogies that provide the most equitable learning environments.  Teacher education faculty need this support as well to ensure that preservice students, and those educators seeking continuing professional development, have the benefit of the most current research on providing equity in education.  This is a particular challenge at Keene State College, where diversity in the faculty and student body is limited.  We recognize that national and state social studies standards for students, as well as our own sets of competencies for preservice students, and conceptual framework for our faculty state that valuing diversity and striving towards equity for all are expected.  This project seeks to utilize several technology tools to develop virtual communities of education faculty, inservice educators, and preservice students with broad diversity experiences.  Through these virtual communities, curriculum planning efforts will be shared and critiqued.  Equity enhancing pedagogies will be discussed and best practices will be researched.  Qualitative assessment of changes in planning and delivery of education will take place.  Changes in use of the technological tools and in the application of standards will be assessed quantitatively.     

OUTCOMES

The first year of this project enabled us to explore the multiple meanings of the terms multicultural education and equitable pedagogies.  Our research helped us focus on the critical impact of communication in providing an equitable learning environment.  The verbal and nonverbal language we use and the modes used to convey our thoughts have an enormous impact on how students feel valued or devalued.  A review of the literature on multicultural education in preparing future professionals helped us understand many of the issues in the multicultural education debate and the importance of on-going dialogue.  In particular, we noted that there are three critical components that must be present in programs which enable preservice students to utilize equitable pedagogies.  The first is the feeling component: developing skills in reflection, critical thinking, and self examination.  It is essential that students learn to understand their own belief systems, their own set of values, and the culture in which they were nurtured.  The second is the knowledge component: understanding diverse cultures, practices, values, and capabilities.  Through this development of knowledge, students learn to recognize patterns of behavior and language that can help them better understand and appreciate their students and their families.  (McFalls & Cobb-Roberts, 2001)  The third is the skills component: applying the skills of analysis, assessment and curriculum design to ensure that the pedagogies utilized are those that ensure learning is enhanced for all, regardless of cultural background or sensory capabilities. 

Keene State College has a curriculum that provides a great deal of practice for both students and faculty in the first component of feeling.  Students are required to reflect on themselves, and their teaching, counseling, and supervisory choices throughout their programs.  However, reflection on one’s own culture and set of values and beliefs is limited.  KSC does some work in the second component, though most of it is concentrated in one course.  We currently do little in the third component with the exception of several classes in the special education program.  

 During our first year of funding, our national consultants enabled us to brainstorm different ways in which dialogues about the content and pedagogy of the feeling, knowledge and skills components could be facilitated within our own institution and with a partner institution through the uses of technology.  Our research team gathered information about how well (or not) our curriculum incorporates these components.  Our lead researcher developed the beginnings of a partnership with Old Dominion University.  We propose using the second year of funding to design a faculty development program in which these dialogues can take place using technology assisted communication modes.  We propose collecting information on the ways in which communications about equitable pedagogies can occur, and assessing the impact of these dialogues on faculty in their uses of technology and understanding about equity.  In the third year of funding, we propose that we utilize what we learn to revise our program, and incorporate national and state standards.  Although the focus of the grant activities is on learning more about equitable pedagogy, the deliberate use of multiple modes of technology assisted communication will enable more of our faculty to become more technologically proficient.  This will have a significant impact on the program after the curriculum work that will take place in the third year.

GOALS

Relevant Project NewTEACHERS Goals with TechLEPE Outcomes

Goal 2 – Technology Infused Curriculum Development and Alignment

· Outcome 1 - education faculty, inservice educators, and preservice students will develop technology rich curricula that will meet diversity standards using technology tools

While curricula were not developed, the current curriculum was assessed for incorporation of the three components of successful programs.  The actual curriculum development and reform will take place in the third year of the grant.

Goal 3 – Faculty Professional Development

· Outcome 2 - education faculty and inservice educators will learn new technologies including web authoring with text and graphics, synchronous and asynchronous chat, presentation software, streaming media, and computer simulations

The various possibilities for technology assisted communications were explored with faculty, technology staff, and the national consultants.  The use of portals and Blackboard was demonstrated and some faculty began to incorporate these in their teaching.  Asynchronous and synchronus chat was used by some faculty as well.   Presentation software (PowerPoint) was demonstrated and practiced.  Handheld computers were purchased and are proving very popular with faculty for communicating with each other and with students. Faculty were pleased with the training that was provided.

Goal 4 – Digital Divide and Equitable Access

· Outcome 3 - education faculty, inservice educators, and preservice students will explore research on the impact of technology on equity and the development of virtual communities and will apply this research to enhance equity in education

This goal will be explored in depth in the second year of the grant.

Goal 6 – Strategies to Attract and Retain Teachers (as well as administrators and school counselors)

· Outcome 4 - preservice students and inservice educators will be more comfortable working in a greater range of educational settings because they have the necessary tools to develop equitable learning environments 

This goal will be further developed in the third year of the grant.

ACTIVITIES

TechLEPE Year 1

1. Review the literature on equitable practices in curriculum and pedagogy.

· see attached literature review, authored by Dr Deborah Merchant

2. Review the literature on the impact of technology on equitable learning environments in P-12 and in higher education. 

· in progress

3. Review the literature on development of virtual communities.

· consulted with Jim Beeler; read national journals; active reader of distance learning listserve

4. Select a number of technology tools that promote equitable learning environments; utilize existing technology support staff and PNT-2 resources to ensure that teacher education and content area faculty in social studies are trained in employing these technologies (such as web authoring with text and graphics, synchronous and asynchronous chat, presentation software, streaming media, and computer simulations).

· see Integration Report

5. Investigate other educator preparation institutions with greater ranges of diversity in the faculty and student body.  Characteristics of these institutions will include: comparable size of education department, racial and/or ethnic diversity, faculty interested in development of equitable learning environments, comparable technology capabilities or potential.  Rank order institutions. 

· utilized project staff suggestion of contacting Old Dominion University

6. Contact education department chair, technology support staff, and student development personnel of top choice institution to gauge interest in project; if necessary, contact other institutions in rank order.

· had several conversations with Dwight Allen about development of virtual community

7. Develop project agreement (roles and responsibilities) documents.

· will do so during Year Two

8. Conduct Year One quantitative assessment of numbers of faculty members involved in technology training

· see Integration Report

REVIEW OF THE LITERATURE – CRITICAL COMPONENTS

(for references, see attached Review of the Literature, authored by Dr Deborah Merchant)

The changing demographics in the United States have been an area of concern for the last decade, as many educators and social theorists recognize that the non-white population is continually rising while educators, including teachers, school counselors and principals, as a group, remain white by a sizeable majority. It is clear that schools, colleges, and departments of education (SCDEs) in their preparation of teachers, school counselors, special educators and principals will be critical in helping both new and inservice educators work effectively with the changing face of children and families.

However, in many SCDEs, such as Keene State College, there is a significant lack of diversity in both the faculty and student bodies.  Zeichner and Hoeft (1996) found that most preservice students lack the personal experiences and professional training in cross cultural issues.   How can faculty members who may have the same deficits in their experiences and training as students teach the critically important skills necessary to learn equity enhancing pedagogies?

Multicultural education theorists note how reflection and critical thinking enable both educators and students themselves to reject racism and other forms of discrimination. (Nieto, 1996; Grant and Sleeter, 1989) These skills must be taught and encouraged in curricula that seek to promote equity in schools.  Successful programs that enhance equitable pedagogy provide educators with the technical knowledge and skills to handle cultural diversity and the ability to develop sound intellectual rationale for reflective thinking and decision making (Morine-Dersheimer, 1985).  Successful programs also assist educators in examining the influence of culture on their own as well as students’ beliefs, increasing their knowledge about diverse groups, and in adapting both pedagogy and the curriculum to meet the diverse needs of their students.  (Burnstein & Cabello, 1989)  Successful programs enable educators to show sensitivity to students’ life experiences, align the curriculum with home cultures of students, and organize learning experiences in conjunction with student social interactional styles. (Hemmings, 1994)  In developing successful programs Neito (2000) noted the importance of assessing policies and practices, texts and materials, instructional strategies, staffing and parental involvement strategies to ensure that they did not devalue the identities of some while over valuing the identities of others.  Although technology usage was not specifically mentioned, it is clear that the use of technologies in the curriculum, in family communications, and in school practices and policies needs to be considered as well.

In synthesizing the ideas of the multicultural theorists it is clear that there are three critical components to a successful  SCDE program that enables students to utilize equitable pedagogies.  The first is the feeling component: developing skills in reflection, critical thinking, and self examination.  It is essential that students learn to understand their own belief systems, their own set of values, and the culture in which they were nurtured.  The second is the knowledge component: understanding diverse cultures, practices, values, and capabilities.  Through this development of knowledge, students learn to recognize patterns of behavior and language that can help them better understand and appreciate their students and their families.  (McFalls & Cobb-Roberts, 2001) The third is the skills component: applying the skills of analysis, assessment and curriculum design to ensure that the pedagogies utilized are those that ensure learning is enhanced for all, regardless of cultural background or sensory capabilities.

Keene State College has a curriculum that provides a great deal of practice for both students and faculty in the first component of feeling.  Students are required to reflect on themselves, and their teaching, counseling, and supervisory choices throughout their programs.  However, reflection on one’s own culture and set of values and beliefs is limited.  KSC does some work in the second component, though most of it is concentrated in one course.  We currently do little in the third component with the exception of several classes in the special education program.  

SUMMARY

This first year of the Research Grant was focused on gathering information, and field testing the idea of the research project.  I was concerned that the project would have little impact this first year because so much of the work was “behind the scenes”.  Initially, few of the faculty, other than those on the research consulting team, seemed more than mildly interested in the idea.  However, I found that as faculty experienced the Integration Sessions and the end of the year training sessions supported by the Integration Grant, they became more interested and enthusiastic about using technology as a tool as proposed by the Research Grant.  They recognized that technology could allow them to engage in some much needed and intriguing faculty development around equity enhancing pedagogy, and how it would intersect nicely with some curriculum work that has already begun.  I am very excited about years two and three of the grant and how much progress we can make in faculty development in equity enhancing pedagogies, use of more technology, and development of the curriculum.
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